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Abstract
In a quantitative evaluation of the effects of participation in the Swedish Science and Technology for Children program, the NTA program, on school achievements in grade 9, we find positive and statistically significant effects. These effects manifest themselves only when systematic differences between participants and non-participants are accounted for, however. Moreover, the effects are limited to one subject, Physics, and can be established only with respect to results on nationwide tests in the natural sciences; no effects are found with respect to course grades. Using these findings as examples, we discuss three general methodological aspects on the evaluations of teacher support programs: that participants and non-participants, as a rule, are not comparable in terms of background characteristics and initial skills, that program effects can differ across subjects, and the importance of standardized outcome measures.
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